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Several years ago the term "new student" often referred to econo- 
mical ly and/or educationally disadvantaged students that were entering 
two-year col leges through the "open-door". More recently the term 
non-traditional student has also been used to describe other new 
students; people seeking a career change, women and working adults 
returning to update or acquire employment ski lis, or individuals simply 
sampling the expanding offerings of the two-year college. 

The institutron has recognized the needs of the new and newer 
students for educational experiences of a reniedlal or developmental 
nature in order to Increase their chances of success In their acadffnic 
and career pursuits. This institutional recognition has given rise to 
a wide variety of program efforts across the state that are often 
referred to as developmental studies. There is however no universally 
accepted definition of developmental studies. For the purposes of 
this study and publication an inclusive description Is appropriates 
Ve.vetopne.nial &taUu pAogmm cute. oAgmCztd tduaaZwml eUo/Ui, pw 
vIUylq a nmge, oi leM/uUng txpaUmcu 4.nMndtd to mzJUoKoM 
admoMoml and oMJMxdt dzilUmcu 4tadgnt6. 

The goal with this sourcebook is to complie and summarize the 
state of the art In this diverse area with particular focus on 
occupational education students. The sourcebook Is a guide to what Is 
happening and a resource of procedures and materials for staff members 
seeking to initiate or Improve existing progranis. The publ ication 
also provides a human resource list — names and addresses of two-year 
college staff members working in developmental studies programs who 
have agreed to share Idaas and problems with others. 



SotMct 0^ Iniomation . The information In this sourcebook Is 
derived fran data collected during a statewid© survey of devel oprnenta I 
program efforts* The sample was comprised of 51 two-year colleges 
that offer programs in occupational education and 10 SUNY Educational 
Opportunity Centers, The total return rate was 58^ with responses 
from five agricultural and technical colleges, sIk private colleges, 
four EOC centers^ and 20 community colleges " three of which were 
I nner-ci ty/urban. The questionnaires consisted of items that had been 
derived from four sources i a) survey of the literature to procure a 
general overview; b) review of VEA-^funded developmental projects 
(1970-76) to attain a sense of programming for occupational students; 

c) written reactions of the project advisory committee to open-ended 
questions in order to obtain a valid vocab u I ary /concept pool, and 

d) staff experiences and field Inputs. 

The responses have been synthesized from the returned question- 
ha I res by the project staffs and arranged into this sourcebook with 
Assistance from cooperating two-year college staff identified in the 
acKnow I edgements * 

fomai oj SouJw.diOOk * Four major parts constitute the handbook, 
Part U State of the Art ^ reports the survey date in summary form, 
Part II* Program Descriptors ^ contains three sections which consist 
Of a scenario of a composite program based on survey data, a itatement 
in recognition of diversity among progranmatic efforts and a summary 
Of program COTmonaltties and standards. Part III, Program Resources , 
Identifies, by component^ relationships between Instructional 
f'esources and selected characteristics of settings In which they exist. 
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Part !V, Huran Resources ^ lists college staff nrtembers working In 
developmental studies prograns who have agreed to be identified as 
resource personnel and willing to share with others. Attachments 
supplement the information presented in the four parts of the document 

VeMnUM^om . The reader is reminded that the contents of this 
sourcebook are based upon self-assessment data from respondents. 
Although bias must be present^ the data does not appear to be unrea- 
sonable, Also^ the authors know of several worthy programs that are 
not Included In the list of respondents because staff members chose 
not to respond to the request for Information, The response rate and 
subjective nature of the data not withstanding, we feel that the 
sourcebook can be a valuable tool. Too often in education, Information 
is not shared because It requires reader Judgment and Interpretation* 
In this case^ we feel that sharing Is appropriate In hopes that the 
critical Instructional success variable, the teacher, might locate an 
otherwise hidden resource, concept or strategy. 
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SlAFEof the AK' 



Part I provides a summary of survey results related to develoF-- 
mental program descriptors and the environmental characteristics In 
which they function. The diversity of programs becones less evident 
in this kind of summationi howaver it does reflect the state of the 
art as reported. The daia are the perceptions of respondents from 
35 institutions* For easy reference, a question-and-answer format 
is employed. Percentages do not always total 100 due to rounding 
and multiple responses. 



Wkat U a gmz/Lol ducJwpilon oi thz ^tadmt body? 

-"^ Socio-economic level 

upper levels: 2% 
middle levels: 55% 
lower levels ^ 45% 



Background 

inner-city: \3% 

suburban-urban i 47% 

suburban-^rura 1 : 38^ 



" Minority Population 

less than 5^: 
5? to 25% I 
26% to 501: 
over 50^1 
no response: 



Goa I Orientation 

strong: 2\% 
moderate: 47% 
weak I 32% 



32% 
4\% 
9% 

n 

9% 



Cofwnon Needs of Student Body 



Academici 



reading ski I Isi 
study ski 1 1 SI 
communication skills: 
math ski I Is: 



94* 
94$ 
84$ 
69$ 



Non- Academic: 



moti vationi 

career declslon-^maklng skillsi 

knowledge of self: 

persona I goa I setti ng: 

ab il [ ty to cope w I th cu I tura I 



gaps: 



72$ 
72$ 
59$ 
53$ 
25$ 



What Lb a Qtn^jmZ ducJUptA.on tii^ iotaZ eo££ege iaaiUty? 

Responses to critical Items relative to 
faculty are sufmnarlzed below: 

" Faculty Attitudes Toward Non-Traditional Students 

a positive attitudei 28$ 
a moderate/neutral attitudes 47$ 
a negative attitudei 25$ 

— Faculty Attitudes Toward Value of Career Programs 

high value: 75$ 
moderate value: 16$ 
no value:, 6$ 



— Climate for Faculty Freedom and Staff Inputs 

very encouraging: 63$ 
moderately encouraging: 37$ 
restrictive: 0$ 
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What QpmoUZy U tkt JMti^MonaZ ^upon^ e io neerfa f 

Three l+ems addrassed the inst^^^^^^ aspect 
of cl imate = specif leal ly in terms of student 
needs ^community pressures and faculty needs* 
As the responses to the three it«ns ar© simi lar, 
they are summarized as one Item* 



Rasponslvenesi of Institution to Needs 

actlvei 4\% 
moderately actives 50? 
passives 19? 



What gmmU eAawete^*tc6 comtUwU dMZJtopmg^aal pmgmmf 

Selected characteristics provide general 
infonmat ion relative to programmatic structure^ 
as subsaquantly summarized. 

— Identifiad Program Patterns 

block-schedul ing: \ 2Q% 

skill and remedial courses: B2% 

ski 1 1 centers: 50$ 

supplOTentaryservlcas/assI stance: 53$ 

each fhstructor assumes rasponsibl I ityi 9% 



" Current Source of Fundirtg 

college tunds: 65$ 

grant funds I 13$ 

9ombination grant/col lege fun 19$ 

other: |0$ 

— ^crui tmant PrQcedur^s 

testing during orientat 53$ 

student self'se lection: 50$ 

faculty reCOTrnendatr^^ : 40$ 

special recruitmaht act! V 1 1^^ 35$ 

salectlon by admission personnel : 28$ 
selection by facuity and admissions personnel : 2S$ 

faculty/staff reviewi 19$ 
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Crit eria Iteed In Seltctton Process 



standardized test scores: 75| 

high scHoQ I records: 53^ 

raTOrnmendat Ions from high school counselors^ 38| 

raconmiendatlons from high school staff: 6% 

skill test sooresi 22% 

other, I.©, sel f-selectlon^ \% 



What i4 a pimmaZ dua^ptlon oi ^tud^rM ^rmiJtpd In 

Input was rec©iv#d frOT faculty and staff at 
tw^year institutions offering programs in 
occupational education. However, not all 
students at each of these campuses are enrolled 
In a career program. In order to estabi Ish 
perspective^ responses to demographic Items 
relative to the target group are summarized. 



— Percent of Student Body Enrolled In Occupational Programs 

over 60^: 3B% 
40-60$: 26^ 
under 40% 36% 



^* Percent of Students Served by Developmental Programs 
That Are Enrolled In Occupatfon¥l Educatfon 

over 75^: . 42% 

about 50$ I ^ 23$ 

less than 40$: 19$ 

unable to estimate: 16$ 



Description of Primary Aud lance Served by Developmental 
Programs 



day students : B\% 

full-time students I 81^ 

degree students I 56% 

certificate program students: 25$ 

pre-program students- 19$ 

part-time students: 16$ 

general studies students: 16$ 
otherj l.a* community center^ evening: 9$ 



PrQcadures Used by OcGUpatfonal Students to Enter 



Hm aJi^ d^veZopm^nial e^^a^ gmmaJUy viewed In toAm oi 

in order to provide an initial reference to 
effectiveness of devsloprfiental/remedia I efforts^ 
two subjective ratings were requestedi I) how 
they rated their program, and 2) how they 
perceive that others would rate their program. 



Rating of Overall Success of Program 

vary successful i 62% 

nrtoderately successfuh 16^ 

less successful r 6% 

no response: 16? 

(The criteria on which these Judgments were made are 
listed In terms of the frequency Identified. ) 



student feedback {40^) 

retention rate C38|) 

GPA or academic achievement IZB%) 

staff Judgments (13?) 

testing measures (13^) 

faculty-staff rasponse (9%) 

placQTient rate (6%) 

completron of davelopmsnta l/ramedla I program (6% 

administrative approval (3?) 

aval f ability of services (3%) 

St udent-^ teacher relatlonshlpi (3%) 



Rating of How Other Fa cult y and Staff Would Perceive 
Overall Success of Program 



Deve I opmenta 1 Programs 



vol unteeri 
faculty advisements 
admission scheduMngi 
other; i,e, testing^ counseling, 



441 
53$ 
40$ 



high school records i 



19$ 



very successful i 41 I 

moderately successful i 25% 

less successfu! t \0 

no response: 18^ 



Th^a two ratFngs of total program success are 
summarized by iiiean average on a scale of 1-5* The data 
tndtcat©s that programs are viewed as better than moder^ 
ataly successful by respondents C3*75j however other 
faculty tends to view them less so (3. I), 

Each program has discrete characterfsti cs , Diversity 
anong efforts reralns a constant. The design of programs 
as reflected by data can be general I y categorized Into 
four basic prograrmiatlc approaches as followsi 

I) B lock Schedul ing : usually four credl t^bear fng 
courses that most, If not all, developmental 
students take for one semester; subjects include 
reading, writing and study skills in most programs, 
mathematics, and vocatfonal-^personal guidance In 
many programs* 

CFrequency of Usei 30% combined with 
other deslgnsi 13$ BlocU only*) 

25 Canters : usually a physical area for a learning 
center or" skill center that provides for a focus for 
the program's learni ng actfvl ties. Individualized 
instruction, referral, and audlo-^visua I and/or 
materia I resources* 

(Frequency of Lteei 67^ confined with 
other designs! 7| Centers only*) 

3) Designated Oourses : usually one or two credit 
courses in basic language and stutiy skills and/or 
a course in one or more dapartmants that has been 
designed as a remedial or developmental course In 
a particular subject field (I.©* communication, 
math, physics, social science* personal psychology). 

CFrequency of Usai 60% combined with 
other designs; 13? Courses only*) 

4) Integrated Teachlng i a policy with and the 
responsibility for conscious effort to tntagrate 
rOTtdlal or developmental Instruction In regular 
course offerings as needed by the students 
©nrol led* 

(Frequency of Usai 10$,) 

Ratings of overall success within each programmatic 
approach did not vary appreciably from the maani 

Block Approach 3,6 Other Faculty 2.9 

Center Approach 3*9 Other Faculty 3»9 
Course/Teachi ng 

Approach 3*7 Other Faculty 3.2 
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S^lfi-A^6um€nt VKognm Compon^nt6 . Respondents were also 
asked to rata their raspactive program components on a continuum with 
end points of "most successful" and "least successful", ApproKlmatefy 
60^ of the respondents rated two or more components* These data are 
^ummariitK* as mean ratings In the foMowing frequency table. 



mEQUE^CV TABLE Of SUCCESS WIWOS BV PROG^M COMPOA/EWT 



Program Components ^^^^^ '^st 

Successful Successful 



Reading 


2 


6 


7 


Study Ski 1 Is 


1 


6 


4 


Math 


1 


6 


4 


Writing 




2 


4 


Voeat i ona 1 /Pe rsona 1 








Decision-Makl ng 


1 


2 


3 


Eng 1 1 sh 


1 


1 


3 


Tutoring 


I 




3 


Counseling and Related 


1 


2 


5 


Total 


7 


25 


33 


Percentage 


11$ 


38$ 


51^ 


Of the components that were 


rated by a 


minimum of 


10 respondents. 


reading was seen as most successful by the 


largest percentage (46$) 


followed by math and study skills 


(37$). 
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Jhm self-assessment responses were used as a 
crlterfa from which to develop a composite of a mythical 
most successful prc^ram. The programs fncluded fn this 
composi prof f le ware selected on these criteria! 

^. a minlmuni of one rating of four or above on 
the overall program assessment rating, 

- a niinlrnLain of two program components rated 
at '*most successful". 

Five programs met both criteria. The figures given 
In the text are a mean average of responses given by the 
five programs to the questjonnaf re items^ expressed on a 
scale of one to five. Al I data is subjective, therefore 
Interpretations should be made with caution. The compos- 
site does however provide a kind of performance standard 
given the available data* The crfterfa (sal f-assessfnent 
ratings) result In urban/i nner-c! ty and EOC programs 
being excluded from this composite* 



The Ulmate as a whole, at Composite D^llege le not un I ike the 
mean ratings, on a scale of one to five^ found acrQss the state. The 
entire faculty are encouraged to experiment to a moderate degree (3.6)^ 
value effective teaching (4.2), and are not overly positive (2.8) In 
their attitudes toward non-traditional students. They have a moderate 
voice in governance (3,2) and their attitudes toward the value of 
career programs Is mi ddle-^of-the-road (3.6), 

The total student body Is largely lower and lower-middle class 
(2,6) from suburban-rural homes (2.8)* The minority population Is 
approximately 20$. The students, as a whole, exhibit an average goal 
orientation (3.2) and 56^ of the student body are enrolled In 
occupational programs. 

The institution is moderately responsive to needs of students 
(3.0), facufty (3.4), and community (2,8) • The needs of the student 
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body are perceived to be as fol lowsi reading* communlca+ion, and study 
skills are highest priorrtv^ closely followed by sel f^avfaraness and 
motivation. Skills in mathematics^ personal goal setting, career 
dects ion^making and cultural diffarences are Identified as less 
press ir^ needs* 

Out of this Institutional context a developnienta I studies program 
was organized using the block scheduling design and supplemented by a 
skills center operation managed by volunteer faculty* The block 
schedule includes elective credit courses in reading* composition, 
fnathOTatlcs and study skills in a class/lab format. Counseling and 
tutoring assistance are available, and in addition, course instructors 
infuse attitudinai and interpersonal eKperiances with cognitive/basic 
skills and apptled field experiences* The center offers short--term 
help to any student who so requests as well as assistance to course 
instructors with materials and techniques. Most courses meet four 
hours weekly with an additfonal hour in the lab being the norm rather 
than the exception* The block schedule Is repeated second semester 
with smaller enrol Iments and additional non*cred!t courses In reading 
and writing skills that progress beyond the basic course level offered 
by the center. 

The program serves approKimately 75 full-time degree students^ 
about 50^ in occupational progi'ams, but does not exclude part*1 Ime or 
general studies students th 3+ are recornminded for enrollment. 

The program staff currently reports to the AcadOTlc Dean but the 
Dean of Students works closely with the pr^ram In both planning and 
Implementation, The progrwn was initiated with grant support but Is 
now total ly funded from the oparatlng budget. Admfnistratlva support 
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has been relatively strong, especial ly when the program was new and 
isrved primarily HEOP students but currant educational economics is 
forcing some accountability questions to b© raised. 

The recruitment and selection process Is a combined effort of 
staff and admissions counselors* Student self-selection Is encouraged 
through special publicity as well as by faculty referral advisor 
recormiendation. Skill testtng during orientation with a variety of 
Instrumeiits Is an important selection criterion together ^rith high 
school records and reconmendatlons from high school counselors when 
aval lab I e. 

The program staff assess their results in a combination of waysi 
pre-post ski 1 1 level measures, student satisfactions^ grade point 
averages and retention rate cofTiparisons, The developmental studies 
program staff make concerted efforts to promote faculty interaction 
through Individual conferencasi student referral, follow-up fnaetings 
and Joint planning/consultation. This Interaction is enhanced by the 
status of program staff as faculty members who do some teaching out- 
side of the developmental studies area. The developmental studies 
staff are usually faculty advisors of the developmental studies 
students but not always. The developmental studies faculty also act 
as IfaisDn personnel between the program and the counseling staff and 
departmental faculty groups. 

The deve I Qpffnenta I studies faculty are proud of their program and 
rate Its success as better than average (3.9), However, they sti II 
feel that the college has an element of elitism with which they must 
contend. They feel that parts of their program are needed by more 
students but the prob len^ o f credit and cost are drfflcult to combat. 



In spite of relatively good success, the struggle for full 
acceptance of prograns for the hlgh'-rlsk student remains. 



The staff members, identified in the acknowledgements, who 
attended the workshop to cooperatively revise the working copy of this 
sourcebook, found a need to addresi the diversity that is present 
among two-year institutions, and 'which may become obscured through 
iummation of data. Consensus was reached that such diversity could 
most effectively be described relatlva to the Composite College 
scenario which is based on a segment of the total data, 

A major goal of two-year colleges Is to meet the specific needs 
of individual students. Out of this focus emerges elements of diver-* 
sity found at Institutions generally and with developmental efforts 
specif ical !y. There are various definitions of developmental studies, 
and differing perspectives as to what Is appropriate for a develop- 
mental program* There is also a range of diversity with clientele, 
and as previously noted, this range continues to eKpand in confiprehen- 
si veness. 

The workshop participants addrasssd the diversity In tsrms of 
four Institutional groupings — Agricultural and Technical, EOC, 
upstata conwiunlty colleges, and city-urban cOTununlty colleges. The 
Information utilized In the Composite College was used as a guide In 
surarrarizlng nimerlcal data relevant to survey respondents within each 
group Ing, These mean ratings are presented In a Comparison Sufwnary 
Chart. 
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As discernible from the charts the category of Upstate Community 
Colleges has the greatest numbtr of respondents, while the other 
groupings range from three to five. Observations should be made within 
this perspective. Discussion will focus only on those ratings that 
have a mean of four or above, and of two or below, and that vary from 
the composite mean a minimum of .5. 

kQH^QjuJUvJmJL CLnd TtohnicaZ CoZleges , Data from Agricultural and 
Technical respondents suggest that their faculty enjoy a greater 
freedom to experiment (4,4) and voice in governance (4*6) than 
Composite College and demonstrate a very positive attitude toward 
career programs (4.8), Over 75% of the student body is enrol led In 
Occupational programs with this high percentage reflected In the 
Occupational education audience served by their developmental efforts. 
The prcgrammatic design employed Is a center approach with courses 
usually offered In reading, study ski I Is* and writing on an individual 
or non-credit basisj In conjunction with other supportive services 
^Uch as counsel Ing and tutoring. Corrinunlty needs (4.6) are viewed as 
af» important consideration. 

Economia OppQAtum^ Cmt£/u ^ The staff at EOC's possess positive 
attitudes and understandings (4.0) toward non-traditional students and 
programs which are above the Composite Col lege mean as ultimately all 
itrv© as developmental faculty. This fact diminishes problematic areas 
associated with faculty interactions, administrative support, line/ 
staff and budgeting. The student body represents the lower SES level 
(1,0) and has an inner-city background (5.0). The minority population 
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tends to comprise over 50? of the student body, EOC^s* by definition, 
operate to meet student needs (4,3). The n«Jor audience served are 
those students enrolled in certificate pr^rams* The majority of 
support comes from SUW funds although there are small grant resources 
Programmatic approaches are eclectic in that usually it consists of a 
center and supporting services in conjunction with courses. 

City ComunA^ CoUzgu, The city or urban community college 
faculties have a greater than the Composite average voice in governance 
(4-6), Their students tend to be more goal oriented (4*6), and come 
from a more urban background (4,6) than the Composite College. The 
programmatic approach is often a center with supporting services and 
courses offered in reading, writing, English as a second language, 
speech, study skills and math* In some cases, basic skill courses are 
integrated with content courses (i.e. psychology, history) or utilize 
skill materials that may be related to the major program of study 
(I.e. nursing), 

0p6<ate ComiiyiUy CojUaau . The upstate community colleges do 
not vary significantly, except In scope of program or program design, 
from the description of Composite College. The greatest difference Is 
the 10? minority population which Is one-half that segment In the 
Composite* 
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The preceding discussion underscores diversity whi ie simultan'- 
eously indicating areas of commonal Itles aTOng programs. These 
commonalities cut across programmatic approaches and institutional 
settings* and are Illustrated in the following statements^ 

Ip Faculty members at two-year institutions 

generally value affective teaching and career 
programs to a great extent* 

2* Institutions respond to student and 
community naeds In a moderately active 
degree* 

3* Developmental programs are rated at better 
than moderately successful although there 
remains need for a mora successful imaqe 
general ly^ as evidenced by lower "other" 
faculty ratings. 

4. Students ^are usually from middle/lower to 
lower SES lavals, and they are seen to 
exhibit goal orientation of moderate strength* 

5* Student academic needs i n read ing^ study^ 
communication and math ski I Is are universal 
fol lowed closely by non^academic needs such 
as motivation, career decision-^making skills, 
and knowledge of self, 

6* Components of deve I opmenta I programs 

reflect student needs utilizing a variety 
of programmatic designs- Several kl 
of supporting services and components 
address persona I rion^acadOTlc student needs* 

7. The clientele of developmental efforts are 
usually comprised of 50?S+ enrolled In 
occupational prograTOi and are usually 
day/full-time degree or certificate 
programs* 
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8, A variety of studant salactron andrecruftment 
procadures are' emp I oyed * Tast I ng I n soma form 
©marges as the most common techn I qua In both 
salactlon and recruitment* Students In career 
programs are enro M ed I n deve I opmenta I of f er I ngs 
through a combination of methods such as 
feculty advisement, admlss ion ^schadul Ing and 
volunteering. 

9* The majority of prografrs are largely supported 
by institutional funds, however grants era 
often employed to Initiate and/or supplement* 

10^ In the forthcoming Section !V, recormnandad 
materials, strategies or techniques provided 
by the respondents a ra del fneatad, Oanfr»n-- 
a I ities within these recofmendatlons era 
observable In progremmatic components 
re I at I ve to I I ) das I red student outcomes , 
2) standards of program success^ and 3) 
mode of Instruction. With less frequency, 
cormona I Itles ere also discernible for^ 
I) maasuramant tools utilized, 2) recom- 
mended materials, and 3) unique strat^tes 
or approaches. 
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\M lilvSOUROiS n 

Ised of resources recommended by respondents 
terlals are grouped by components that are most 
I programs. These Include reading with a total 
sy of 29, writing with a total Identification 

skills with a total identification frequency 
il Identification frequency of 22, and 
;i sion-making with a total Identification 
lach component, recommendations of more than one 
id in Resource Summary Charts relative toi a) 
IS, b) standards of success, c) untque stra- 
leasurement tools, e) recommended materials, 

Ion, These strategfes and materials are linked 

ironmental characteristics in which they are 
student character fstl cs^ basic program design, 
quency of recommendation. It was determined 
racterlstics were more discrtmlnatlng than 

fel I mid-range* 

Dortance of noting the frequency an item had 
Jerscored by consensus of the workshop partl- 
50V© one are given for each item in the 
. Those Items having been identified by one 
"achment A* 
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AA4e64ffleit^ > Resources that received recornmendatlons from 
respondents teaching program components that were rated "most success- 
ful" are so identified In the Summary Charts. 

Spe^cML S^d^nt Chxmc^eJu^tlQ^ . To aid In the Uniting of 
resources to environment, special student groups with which these 
resources and techniques have been used are identified. When resources 
received recormnendatlons from institutions with 50%+ minority popula- 
tion, with an i nner-city/urban setting, and/or with 75%+ student 
population enrolled in occupational education programs, it is shown in 
the Resource Summary Charts. The lack of an "X" indicates that the 
materials were recormended by respondents in no particular dlscrimina^ 
tory pattern or that they were not recommended by programs reflecting 
the student characteristics. 

Ba4^c PnjogHam Vuign ^ The diversity of developmental programs is 
evident in the data* As previously noted, responses can be grouped 
into four categories* I) block scheduling usually four credit 
courses a sen»dster in length, i*e* reading^ writing^ math; 2) 
centers — a physical area that serves as a learning or skill center 
and as programmatic focusi 3) designated courses — one or two credit 
courses in basic skill areas or In a content area; and 4) integrated 
teaching a conscious effort and policy to Integrate developmental 
instruction with regular course work. Nearly all respondents 
described their programs as offering supporting services. The variety 
of these services ranged from peer tutoring to normal access of 
counseling services or Individual faculty assistance as requested. 
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Therefore, it Is assumed that supporting services are present to 
some degree In each of the four basic program designs, Recofnmenda- 
tions from the respective prograrmnati c approaches are Indicated In 
the Resource Summary Charts* 

Other areas Identified as additional cwnponents by one or two 
respondents are Illustrated by areas such as English as a second 
language^ speech, Engirsh, science and business. Usually these 
areas were singularly identified. By way of illustration, selected 
additional components are sufmiarized In Attachment B. 
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*Nq masurement tools were identified more than once. 
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:An Intended long-grange outcome of the project has been the 
identification of standards or quality measures for developmental 
studies programs. The quest lonna I re data synthesis and the discus- 
sions by the workshop participants point to recommendations of what 
ought to be, rather than validated criterion measures based on what 
Is- 

Many but not a I I staff members, for example, feel that an 
eleventh grade reading level should be a program exit criterion. 
Some staff members feel that a well-written essay Is an appropriato 
Indicator while others look to discrete writing skills as evidence. 
Several programs use an interdepartmental mathematics examination as 
a proficiency measure, but the proficiency level required for engin- 
eering technology differs from that necessary for many human service 
programs. An improved self-concept and increased skill In decision- 
making were listed as goals of many developmental programs but few 
require that a firm career goal be set as an exit criterion. 

Because of this diversity consensus from data was reached on 
only one rather comprehensive exit standard, general Improv^ent. 
This criterion Is defined as the Instructor's Judgment that Improve- 
ment in skills and attitudes has taken place to the extent that the 
student now has a reasonable chance to succeed in his or her chosen 
course of study. Instructor Judgment Is arrived at through a variety 
of assessment techniques ranging from standardized test measures to 
observation of behaviors that reflect attitude changes. 
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The data resulted in several commonalities among programs as 



identified In the preceding Resource Summary Charts, These commonali- 
ties provide recommendations in the form of state-of-the-art 
standards. However^ the data available at this time does not provide 
sufficient evidence to support recommendations in the form of 
quantified quality measures to which all programs should subscribe. 

The following consensus reconvnendatlons supp I ement the data-based 
commonalities and provide direction from which institutions can 
establish their local performance standards given student needs^ 
Institutional characteristics, and available resources. 

I- Instructors for developmental programs should hold 
faculty rank and be recruited as special ists In 
developmental education* 

2* The remedial or learning skills center should be 
organized and staffed by professionals trained 
and experienced In deyelppmental education. 

3* Communication and interaction among faculty and 
staff should be operational to hot only encourage 
positive attitudes but to provide for professional 
growth* 

4. The teaching assignment of developmental instructors 
should include time allocation for Joint planning 
and fol low-up activities, 

5. A rea I istic range of entrance and exi t measures 
shoul d be establ Ished in accordance with 
institutional policy, 

6. A diagnostic testing program should be used as 
the basis for assessing student progress through 
performance objectives or competencies Identified 
for a 1 1 components of developmental programs. 

7. To the extent possible, subject matter used in 
developmental courses should be drawn from 
regular col lege courses and the ski I Is taught 
should be those needed by students In their 

^ occupational program areas. 
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Cdurses should b© credit-bearing, and class sizt 
should enhance the use of Individual lied 
instruction techniques. 

Institutional course schedul ing should be 
sufficiently flexible to a Ijow students to take 
advantage of segments of developmental programs 
as needed. 



10, Labs and classroom facl I I ties used In develop- 
mental programs should not be physical ly isolated 
from other Institutional services and courses, 

lU EKisti ng counsel I ng services. If not an organized 
program COTponent, should be closely integrated 
with the developmental studies program, 

12* A peer tutoring or tutoring program should be 
professionally organized and managed as part 
of the developmantal effort* 

13* The faculty and administration should examine 
the question of institutional versus student 
accommodation; the extent to which the institu- 
tion can change techniques^ textbooks and 
schedules or must the student always change to 
meet existing standards. 
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IllIAlAX Ki:S()lllO 



staff mamber^ who completed one or more of the survey forms 
were asked to indicate whether or not thsy would be willing to 
be Idantifled as a contact person for developmental programs. 
Eighty-seven staff members agreed to be so Identified. Names, 
institutional addresses ^ title and appropriate program component 
are listed to facilitate direct contact by col leagues who are 
Interested in sharing or inquiring about aspects or Items relative 
to devalopmenta I studies programs. 
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Ass^iatm Prafmssor 



Josmph Lamendolm BEADING 
Assoalatm Profmsso^ 



^bleskill Agricultural 
. and Technical Collegm 
€0blmsMllf Mm York 12043 



L^ Am Bryant 
Dirmatorr WOP 



COORPInMTOR 



MM' 

='■>, - 



Donald Cmh&n 
Profms&or 



mm 



Jasms Nuhlimmk 
Assistant Prmfessor 



miTING 



V^rozUQa Mormao Si^tA 
Mmimtanh profmssor 



STUDY SKILLS, 
RBADING 



Charlms ff, MmrriU 
Profmrnsor 



ADDlTlOmL COMPONENT'" 
GENERAL BIOLOGY. 
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g;:^:;»2hiC Agricultural 

%^ii^VSi$Xhif Nmf ro^k : 13753 



Virginia A^rMhrnmsn 



COORDINATOR, J' /' 

READING^ WRITING, MATH, 
STUDY SKIU£, DEaiSION- 
MAJCING 



ADDITIONAL COMPONENTS — ' j 
PEER TUTORING, FACULTY 
RBFBERAL OF STUDENTS NEEDINC 
ASSISTANCE, FACULTY MmK^ 
SHOPS, COLI^GE SKIMS FDR . >: 
NON-'T^DITIONAL STUDENTS 



mitFiBville Agrioolturml ^-p--*---^*- 

Mnd TmaimiGal Collmgm 
mrrisvillm, Nmf Yo^k 13408 



COQRDlNATm, 

STUDY SiCTL^, READING , 

miTlNG 
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Borough of Manh&ttAn 
' : ^\ Connmni ty Collsgs 

235 fiest 70th Street 
" . Jtf#w itOrkt li&iT York 10027 



Assistant Professor/ 
DBpartnmnt chairman 



B^QQmB Commni CollBgrn 
BinghamtQiif Tark 13903 



Colwsi^is^GTmmnm dpJmuUty Collegm 
Box looa 

Hudson, Nm York 12534 



Coming Cosmunity Collm^B 
Coming, Km York 14B30 



Bhsron K« Vim^ 
Counsolor 



Mmrg Hoddiak 
Diraator 



Dutah&ss Cosmunity Collegm 
Poughksmpsim, Nm York 12601 



Annm Cohn 

Direator, ^pBoiMl Progrmm 



p&n&lopm Mndth 
Imtruotiomi ABBiatmnt 
Mmth Lmb 



KmnnBth A^ Milder 
ProfmBsor 



Clmrk MMlonmy 
Dmrnn of Students 



Deborah Wmibmn 
Coordinmtorf Study Skills 



COOmiNAfOR^ 
READING 



ADDITIONAL COMPOtiSNT^^ ■ 
ENGI^BH AS A SECOND i 
LANGUAaE 



DBCISION^MAKlNa 



COORDINATOR 



COmDINATORr 
READING 



MATH 



miTiNG 



DECIBION^HAKINO 



COORDINATOR^ 
STUDY SKILLS 
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^0A!^p',JohnBtof^n, Netf York 12095 



i 

I 
I 



Hvtdmon Vmllm^ CQmnmity Collmgm 
Trett , Nei^ York 13180 



Jwmstmmf N§w York 14701 



Jmffmrsmn Cominlty Collmgm 
Watmrtmfn, Nmf York 13€01 



m 



RmL^ing mrxd study skillm 



George Pilkmy 
Dirmator of Covammliny 



Arlmnm Rambush 
As&oaimtm Profmssor 



Edward Wightm^n 
Dmv&lopmmntml Progrmm 



Dmim £, Johnson 
Assi&tmnt protmssor 



Willimm Gt Mullmr 
Amsistsnt Profm^sor 



Ruby PMinton 
Asmistant protmmsor 



Ruth Gmttmh&md 
liwtruo^r 



Btmphmn Hystt 
Imtruator 



Blmlnm Johimon 
Dmvmlopmmntml Btudlmm 



Doug Skuygmn 



Wymmn Anslmy 
Coimsalor 



Jmmms T« HoyAnammp 



Mvid Rt M^rm 



C^rol Boanlon 
Msoaimto Proimssor 



COORDimTORf 

Rmnxm 



DECXBION^MMKING 



WRITING 



CQORDTNATm 



STUDY SKILLS 



miTiNG 



MATH 



Rmvim 



ADDITIONAL COMPONEmN' 
BIOLOGY 



COORDINATOR f 
MATH 



READING^ miTING 



STUDY SKILLS f 
DECISION^MAKXNG 



RSADiNGf 
STUDY SKILLS 



DECISION^MAKING 



WRITING 



ERIC 



Hoimwk VmllBy Coimanity C©Il©g#— 
1101 Sherman Drive 
Utica, Not/ York 13501 



PMul Gumrra 



CQOmiNATCm, 



RQahmstm^f Nsif York 14623 



CQQRDlNATQEf 

mTHi WRITING f BmniNG, 

STUDY BKIllS 



N&MBmu County Cammnity Collm^m 
Omi^dm City, Nm^ York 11S3Q 



Btudmnt Pmrmonn^l B^rvia^s 



TMms Si Nmslon 
Chairmn, Dmpar^m^t of 
EBading ServiGm& 



RBADlNa, MWDY SKILLS 



InatruGtor 



WRITING 



Nimgsr^ Coumy COBminlty Collmym p^, mthlmm MaWhDrtBr CQORDINATi^f 

$aundm^0 settX^mBnt Hoad Dictator , Lm^nlng SkillB Cmnter READING 

Bmi^rnf Nei^ York 14132 



Dr. Gmry Livmnt DECISIQN^MAKING 
Dir^tor, counseling 



Kmmtmth ^yaond 
Professor 



MATH 



Nor^ CotmtTy commnity collmw^ ^-^ 
Sar^imc Lmk^f Nmv York 12983 



Edward Stodolm 
PJreetor of Comwmling 



CmBDXmTGR 



PMtrioim Uilmy 



READING 



Ken Yomyblood 
Assismnt Profemsor 



WRITING 



Rohmrt Ahdo 
Mmist&nt Prefsss&r 



STUDY SKILLS 



i 





. CcHTSDunl ty Cblle^ - 

W^S^I^^l^^-^^*^^' Wew yor/c 10940 ■' 


D, Xdiida Gii^srdin 
Picmp mnd EOP 


CCK>FDTNATO{i - V . 




msm Eiii 


RMOlNOt STUDY SKILLS 




Dm^0k Blaomfimld 
l^Mimtant feasor 


mm 




Profmm&or 


SOCXAL BCIBNCE SKILLS 


^eeilsBoioygA Community Collmge ^— 
56feh ^v#itua and Bpring£i&ld 
Mgside, Nm^ York 11364 


J udi th BM^hmn&l 
Primip^l Investigator 


COORpimWRf 
WRITING 



PriisaipMl invmBtigmtor 



ArmM Steinmr 
PMojmct DireGtor 



MRlTlNa 



i^G]U.Mnd cawmmity Collmgm 
14B college Eomd 
Butfmrnf Umit fork 10901 



Colimgm $Mlls Progrsm 



COORDINATOR 



Ellmn Klohmnn 
inMtruator 



RmDim^ miTim^ 

BTUDY SKILLS 



Mmrim Cmrmo 
CoimMelor 



DSClSlON-'mKlNa 



WahmrmQimdy County Coimunity College 
Washington Avenum 
SehenectMdyf New York 1^30$ 



-^mriiyn fl>^ Starmr 
Inmtruator 



miTTNG 



Jessie Mslhrniros 
AsBistmnt Professor 



READING, 
SrUPY BKILW 
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Drydenf Nmt York i30§3 



DmviBiopnmntml Studies Preg^ara 



COQRDimTOR^ 



P&t BQmiBy 

Director* Writing La^ 



WRXTING 



UlstBs County Commnity aollmgm ^-^ — ^ 
Stonm Bidgm, Nmi Yosk 12484 



Dirmato^f CQllmgm Skills amRter 



COORDlNATCmf 
BEADING 



J* F, Qairk 



ADDITIONAL COMPONENf'- 
SPEECn/THSATEE 



MATH 



InBtruatmr 



STUDY SKILIS 



Brooklyn EOa 

470 Vanderbilt Mventim 

Brooklyn fNmi Yo^k 



Room 403 

4$5 WM&MngtQn Street 
Buffalo, Nmtf York 14203 



ClmuUm cMesi 
Progrmm Dev&lopmnt 
and RmBeBrsh 



Ams^iatm Dirmotor 
PTogrma Dmvmlo^mnt 
and RammMrah 



MATH, miTlNG, 
READING 



SchBneotMdy EOc ^--^-^-^ — 
240 BromdsfMy 

Sah^neatMdyf Nm^ York 12303 



Edith Jomm 
AmMiBtant to the Direotor 



CQORDimTOR 



Lorraine Boam 
Instruator 



ADDITIONAL COMPONENT^^ 
SECRETAEIAL SCIENCE 



AHen flrotfii 
InmtrumtOr 



DECTSTON^MMKING 



IBS an ford Street 
SyrMmi&m, Nmr York 13215 



Nanay Bri&B^n 

Hmmd of Reading P^pmr^Bnt 



READING 



Edith R^inMonf Head 
D&pMrtment of SngliMh 



WRITING 



Miahaml Brndpffe 
A&mi^tant Proi^&Bor 



MAW 
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^tJtaahmnt A pJtugifiU kuomAU tlwut uigJie. maoimmdod by om 



r ^sir^ Sicudent Quteomss 

better imdejcstMH^ing 
■ ^kiwming 3n<$ saMiming tBchniquea 
^mvmlmpmsnt of tlmHihlm reading skills 
growth oi grm^^ Imv^l 
Mdju&t j^Bmainy i^ata 
high sgfiQol aguivaia^y 



Davis . ^e^Mding Test 

Nmlson ^nny prm^poBt tmsting 

student $udgm&nt on impxovmmnt 



Mgyirad ndnimum of reading 
qum^tBs symt^mt rmquiTing s^ven^l modules 
iab workf aomplmtmd afc §Q% or better 
. Qompmtmnay ba&md learning 
imrking on & on^to~one basis 
sho^t r^adingm with written o^al testing 
personal journal in whioh students identity 

reading mtt^ngths/weaknesses^ in= 

struction dirmatBd toward their 

identifi^ nemds 
dual testing^tmmQher and student read the 

same selection, take t^sts individually, 

then disauBs answers 
using student assistants who have ml ready been 

through the program 
limit the olass si me to five 
student aor^eats own work for iimediate fmed^ 

baak 

Qon^ortablOf attractive room for sustained 
silent reading and textbook study 

oomprehension and factual questions 

popular papmrbaoks divided into chapters^' 
class menders read and report 
: Jamestoiin Timed Reading Exercises 

cognitive Btyle mapping 

"^esding eye camera 

individual tutorial with tests and with in- 

dividual speed maahines 
individual reading^student chooses material^ 

teacher and student discuss 
audio-visml aidm with instant self^testing 
class pmriods with immdiate testir^ 
^^abulary worjcshemtm 
present vocabulary before reading sel ecti ons 
written sums of paperbacks or magaEine 
articles 

short time siegjoBnts dealing wi th defini te 

areas of reading 
fiction and 'sssays with discussiorw on literal, 
ii. cri tic<jii and affoative cotnprehension 
Ysore course using. interpersonal relationships as 

' vehicle fot skills work 
h me articles and file after readability indexed 



Measurement Tools ' ' ' 

gjggnpjj^^ — ' — English aooperative Eeading Test 
Gatem MacGinitie Reading Test ^ 
Tmatxcs II : 
RFV Placement Test 
EDL Eye Camera Teat . ; 

lowa Miient Reading 
read aloud ungraded material 
Spaohe Diagnostic Reading Scales 
xero^ Listening Test 
high scmol reading records 
MML : 
SRA Every my Adult 
Reading Effiaimncy Test 

Pre^Post 

Cain Scores^ ^^Encflish Cooperative Reading Test 
Gates MacGinitie Reading Test 
RFti Placement Test 
Stanford Tasks 
tests of Gomprehemion and rate related 
to texts 

Spache Diagmstic Reading Scales 
Cornell study Bkills Inventory 
cooperative reading 
comprmhmnBion test 
Davis Reading Test 
Reading Research Center^University 

of Wyoming 
Gates MaoGinitie 

Towa Silent Reading Test^ Level IX 
Diagnostic ReAding Survmy^Triggs 



Becoimended Matejcials 

Increased Reading Efficiency and Maintaining 

Reading Sffiaienoy (Miller) 
Efficient Reading (J, Browns Houghton-Mifflin Company) 
Toward Reading Comprehension , Book 2 

(J^ Bherburnm^ D, C^ Heath Company) 
How to Survive in College 
Instructional/Communications Technology 
Readings for Understanding (fhelm Gwinn Thurston) 
Wordcraft S^Comnunucad 

Vocabulary for college Students 
Structural Approach to Beading improvement 
Vocabulary t Mnglish Voaabulary Cards 



^gjg of Imtruation 
timed readings 

reading and answering questions 
structured classroom 
daily practice 

two levels of program'^class and lab 
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ig 

md notm tMking 



-^MaGrmw Hill CTB 
s^r^nn'm Checklist 

ssm 

litrmry aozmtxuate^ tmst 
informi 

UBm Own dimgrwwtic inrntrumBnt 



Gain Sgorms^" 



-MaGmw Hill M^ia Bkills 
li&Json Denny 

Purdum High School EngliBh T^Bt 
M&ddmn P&ak CQmputatianml 
Sml f ^ Eval uation 



7G& ohj&ctiv^B 



mttximty 
mam 



Reoommnd^d Materials 

AamdmmiG Skills Program (QiimBtf Cohmnf Kingf at,aJ« j 
VMrimtg of tgxtB and self devmlopmnt ex^rcisem 
Studying Ef£Bativ&ly (Gilbert f Nrmnn) 
Joff&m smt&^imlB (WMdsworth Publicatioim ) 
Coll&gQ BkillB P^grmm (SAakf mummn^BeMding mnd 

Social BtudieB BmrimB ciombiji#d Pfi^h an mppiiMah 

that mllowB BtudmntB to disaov^r own nemdB) 
BaBia Skill Program (MaGraw Hill) 
Symtem fpr Study (MeGrMw Hill) 
Ha^ to Read and Study for SuaamBB in Coll&ga 

(mit^ mnBhart) 
Ximvation Lamrning Stratwgie&f 197S'SRAf Speaial 

O^upm (Bditmd by Stan Klosmk, Ayahogm CollagB) 
Hmf to Tak6 TBBtm (J. Millmn and W~ Pauk) 
How to mitm TheimB mnd Term PapGrs (B* Sllia) ; 
DB^eloping Reading Effiaienay (HmmB) 
Writing the ReMmrah Term Papmr (Houa&r and Gmy) 
Thm Rmading Lina^Soaiml StudimB (Irmnm R^iter) 
Student' B Guide to Effeotive Study (Brown) 
How to Study (MorgBn and EeeBo) 
Be^t Methods of Study (Smith) 
z^rning w L&mrn (Smith, et~ml^) 

Study SkillB CaSBBttms and FilmtripB (hrm York Tdnms)- 
Singer^Grmtlex Audio Study Hater ials 



Mode of inMtruati on 



I logm workf play 
ovn mtrmngt^ and 



mBBe&Bnmnt 
Btudy guideB 



\f studmntm diraat 



OMB over of skillm 
I oth&r 



ERIC 



Mis and overcoming 

lO^wpliBb^nt of 
fay 

mtal set fos studying 

oime ■■■■ ■ ^ 

\m~3'^B mtudmnts in groups 

plan arid Btudy jointly 
'mlopnmnt of Qonoepts 



liscusaion and 
of stady problmms 
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^^tih^ VH^Wtm_ Comon€ifU 



Dasifpd student Outaoems 



^msiMxemnt fools 



logic t ari^iaml ^mMding 
mmphasiB on adequste exiting 



Di m Gnosis ^^-^' "per^oj^al tfjag«ssCie aheets 

tmsta fox tmimBM mngliBh es^^ntimis 
E<3uoa^ion^l BkillM Test 



p&mt judgment 

a^himvm suace^B in job/sahool 
compmtmnt for "C** dn campOBition 

ia^ic t'e&emxah pxojeat meaHUwbj^ improved 
mtudent Judgmmnt 



gai^ Sgarm^ '''=EngH&h 3W0 tmsts 
Engli&h S6O0 tmt^ 
modified Holistie ffeaJt 
loGmlly d§vslQp€d iriBtraumjit i 

CSEB Ad^an^etf Plaaement feJt 



Vniqup Btm tegi ^s /ApproaahBs 

dimgn^stic mB^y 

taxonomy of waiting di ffic^ltiem 

nmB t^ry guiBzms 

mmll group inBtxuGtion,' i^tsnt ^v^lmtion 

snd fe^b^ck 
dn^QlMBs t^rdting f£om mod^l^ 
di£fiaulty o£ convmying on^'B G^stalt to 

mnother 

mmBll group of &tudBnt& do ^ewrat^s o£ athex- 
papers 

discav^r ^hmt is involved in xBmding mnd 
lim tuning thmn w^itB for th^ bBmfit of 
limtmn&x ar j^eMd&r irom that podn^ of vi&f 

wrxtBT tMke^ pcinfc of xriBW of samoone else 

imnagembl^ gsoups^^Q or lews 

im^tmry learning t&chniqaos ^dth &aah 
written aSMignia&nt 

students b&gin writing about thmir^ i/icariac 
areas 

individual or mimll graap iimtrugtlan 
mtud^nt/imtruGtor conferences 
h^uriBtia^ (s^vmXal By&tBm) journal , 

BBntBno^f etc* 
almsm mjiohangm^ 

marvel y mngag^d in it^riting mxp^rierwrn mt 

daily joiMXnAl writing 

individual ahmpter&'^OTmlly shared/ ba^e 

li&tmiiiiig and writing or remding 
BXpej^iBntial exiting 

diagnoBiM of s^eaifie proJblem axemB to &n^ 

Gour&g^ pro/^e is^rov^mmnt 
outline of topia^ mm group 
workmbop mppromgh 

uje mcQ^BMiblm mod&lB from mtudmnts 



GeMtalt HBtBrials 
Esohler on FerBpe^tiVQ 
Thesaurus 

Englimh Re^i^ Manuml 

Harbr&oB CollmgB Workbook 

C^rx^at Writing (Rutler} 

The pxaatiaal Stylist f Sheldon Baker) 

you CAn ^rite (Gr&B&o mnd Msnmg) 

GrABBrootm {Writer*^ Hmndhook^Fawaett and Sandberg) 
How ta Hemd and ^ritm in Collegm {Dodge} 
Btudentm Guid^ for Writing PapmxB {UniverBity 

of Chicmgo Prmgs) 
}frite Oni (Slmck mnd C^ttrmll) 



^rfg of inBtrijation 

diBcu&Bion 

demons tra to and ^dit 

oonferonom ^nd aia^MXo^m practice 

writing praatiae 

p^p0ram workbooks 



Desirmd ^ttid&nt Qutcormp 

prepare ior ntjet cQurm§ 
atLtitud&M and a^aj^iiess 



StandetrdM at Suc^e&m 

ability to pmss math aoitxam roq^ix^d 

by depsrtni&n^ 
80% aacur^^y of percentage of ptohlmmm 
tmth Bkiilm gmdmm on mdulBm tests 



Unique B tr& t mgi emjAppj^mah e& 
group tQBtB 

sit in on ahBinigtxy , physics and general 
saiencB coarse mnti oor^alsfie th^Bm to 
mth 

mimthon s&BBiom to do j^emedimticn 
£mculty rB&otm&iidm ti ons f works hem tB 
appliaAtdon of mth to liitBtdi&aiplinBTy 
cuxtiQulm 

tatoxing 

thnp tesahers avsiJ^blm hmtw$mn cIs&sbb^ 

topiGB intmrsectwd with Mnglish avrTiavila 
€3€pm£i^ntiml a^tivi^i&s in graphing ^ mlg&brMf 

^ritbmmtla snd t/iepry 
pmer tutoring j MBif^tmsting 
Mmth Lmarningf Lsb 



Di&^naBiB^"^^mS Mlnimm CostpBtmay Test 
CaXifcniim MGhievemant TQBt 
CQnipBSstiv& Giiidanae md PlmQ&mnt 

Pragr^ms of the College Entrmco 

Exmm ^Mrd 
Form Ji and B of Dimf^QStia Test in 

front of tmt 
high school gr^dmB 
BtMndsrdi t§mt MoatGB 
pQPB&n&l intetrvimf 
depBrtmrnt asmjpetency tm&t 
local diagnoBtiQ teat 
Bhort iGcMoim and aht^ak^up tests 
in^ervim^B 
in^^orml 

in^houBe mazh test 

C?aiji SQOtwB' "-"departnim_t aompBt&ncg t^sC 

Form A mnd B q£ DimgnoBtic Test da 

front of tent 
aont&nt test 
meriQB In mmth modules 



Sleimntary ^ilgmbra (Cah&n md C&merani Cunmlngm 

Arithmatic Madul& (mmhxngton^ Cumings PaJblicmticiti 
EBBmntimi Mdthmtic (JahmoFi and WilliBj HadBworth 

PublimhiJng Comp&ny) 
BMBmntial Mgebrm fJohnmon ^iitf yUliBi Wadmfomh 

PubiiBhim Company) 
any low^lmvQl mlBmBntmry alg^bru tost 
After Mmth (Crmtive Publicaiiions} 
Vidm fmp&s (CmsibHdg^ Book Compsngj 
pj£Blimimry mth {hmao Bahool PubliBhofM) 
SmrdBm in mth Modaiom (hblon mt^al^t CutnmngB . 

Publications} 
sm BmBi€ computmtion SHillB^hlgmbrm BkillB Kit 
Basic Hmth Fmrmp hxithmftiQ^klg&^r^'Trigommusif 

Mnd the Slide Rule fKell^r and 2ant^ Hoaghton 

Mifflin Compmn^) 
Fxom ATithmtia to Algebrm (Bloomfi^ld RQston 

Division of Pr&nticm Hall) 



Hodm of IpMtxuat ipn 
Bmminmr 

individual imtmct^on (tutoring) 

p^0rmm t^Btm 

rmomivB help am nmded 

MW^ll g^QUp Btui^ 

Bmlf^paaM 

pTobl&Jf^^ solving 



Dm^ixpd gCutfcftt OutQoms 



brntter swazemss cf smlf 
studmt judgimnt cut§^mea 
Belf'''\2n&^rstmnding mnd relmte to career 

ahil iuy to imllmr vm^hMl/w^itt&n 

dir^ctdons 
upgrade employ i^nt 
job pla^mm^nt:, 

id&m of go^l^ and dmsigu s±rmtmg^ 



UniquB StrM tmfL mjk ^^omohm^ 

in t^f action in counm^ling^in^^mpth aaunmling 

fre&dom af disammion hut. apinionm m&t 

be BubmtmntdatB^ 
rmality'tiBmtimy on-site vlaits by mtud&nts 

in ^x§M q£ dnt§^BmtM 
rmqudr^ indiv^ddml me&mionm 
mmphBBds of oagni-^iv^ and mff^ati^B/ al&o 

theojtg in a a^B^it oGursm 



^ertgrai Aptitude resft sattejy 

MiiwamotM VacatiQtml Inventory 

Edwards PmiBonal Preference Survey 

Fiams&n Aptitude 

Pg^'Bonal Orientation Inventory 

SEPI 

0trong voaatioml Intorsst Bammr^ 



Simorif Mona&akmB^ RogefBf MmBloitr 

How m Deaddm! A Guid& for mm&n^ If You noii*t 

Know Where Yau'rm Goii\g , you^li Prahmbli) imd 

Up Somm^hare BlMm 

Ocffup^tionsl Outlook MMbook 

Dirmotory of Oagupationsl Titles - Valunm I and 

. Voluim rj 
Carmr Bxpdoration Kit'^SRA 
^Mt Color la Your Pmraohut^ fBalleB) 
Aohd&^6mont Notii^auionf Goal Sotting, Sslf^Aiml^sis 

SnviJtonomntaX Searah mt§rlmlB 
You Pmck Jfaur Own Chute^Fiim 
VMlum Cdarifiaationg BuaaQms AnMlysxB 
Hard CiioiomB^ Stratagi^a far DeoiBian^/iMking 
Cmnter for UurmnitimE^Blido^ o^BMBttm 
VmXubb ^uQ'tion 



Mode of inBtruotion 

ImLrning Imb 
tutoring 



*No de&irod B^udent outaamm with a /reguency of 2&bb than throo wmrB idmiitdfdod. 
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